Pacing Guide:  Unit Title:  The Challenge of Change    
Grade:  10     Unit #  1                   Unit Dates:  8/15 – 9/2; 1/9 – 2/10
	Unit Overview:

This unit deals with how people approach and respond to change and development, recognizing that these factors are life requirements.

(Adapt as necessary for target students.)


	Reading Literature

10.1  

Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

	Reading Information

10.10
By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 9-10 text complexity band independently and proficiently.

9 – 10.9

Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.


	Writing

10.2
Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; including formatting, graphics, and multimedia when useful to aiding comprehension.
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

c. Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.

e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

f. Provide a concluding statement or section that follows from and supports the information or explanation presented.

	Speaking & Listening

10.5
Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understandings of findings, reasoning, and evidence—and to add interest. 

9 – 10.3

Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning and relevance and sufficiency of the evidence and identifying when irrelevant evidence is introduced.

Grammar Targets

Capitalization

Punctuation

Parts of Speech

Vocabulary/Spelling

Grammar for PLAN/ACT

Reading Selections

(use as needed)
“Harrison Bergeron” / video clip
“Searching for Summer”/ “The Sun”

“By the Waters of Babylon”/”What’s your Bible IQ?”— article on allusion/Teasdale poem
Author Study: Ray Bradbury—three short stories: “A Sound of Thunder” (video clip), “There Will Come Soft Rains” and “The Pedestrian”
 “Dial Versus Digital” essay
Fahrenheit 451—extra credit reading
“Montgomery Boycott”/ video (visual for cause/effect discussion) clip/”Letter from Birmingham Jail”/“Sit-Ins”

Real World Links—Eulogies/Rhetoric

 “Speech to the Second Virginia Convention”

“Once More to the Lake” “Fish Cheeks” 
A Separate Peace

One Day in the Life of Ivan Denisovich
Twelve Angry Men

The Tragedy of Julius Caesar
Other grade level texts/exemplars/summer and break readings—C/C and A/C
Resources

Sample PLAN/ACT tests
Coach Book/Wordskills/Grammar Text
Standardized Prep Manual

Writing Tools—The Gift/RUPAC
Tools for Formative and Summative Assessment/QC Test Bank
Personal Essay Handout

Quality Core Benchmark Assessment
Writing Handbook from Literature Text
Grammar Clip--YT
Written Products
Expository/Informational Writing/Letter of Introduction/Blog
Personal Essay 

Constructed Response/On-Demand/EW

	Language

10.4
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 9-10 reading and content, choosing flexibly from a range of strategies.

a.  Use context as a clue to the meaning of a word or phrase.

b. Identify and correctly use patterns of word changes that indicate different meanings or parts of speech.

c. Consult general and specialized reference materials, both print and digital, to find the 
	pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology.

d. Verify the preliminary determination of the meaning of a word or phrase.



	Integration/Correlation with other Content Areas.

Social Studies –   U.S. documents 

                            Civil Rights Movement
Science – Innovation

               Exploration/Butterfly Effect
               Problem solving
Speech—impromptu and planned presentations—debates, formal meetings, etc. that stay on topic and/or adhere to prepared notes.  Actively participate in small and large group discussions, assuming various roles.  (Group Member Worksheet)
Academic Preparation—Active reading, listening, and viewing techniques: taking notes on classroom discussions, lectures, oral/video presentations, assigned at-home and summer readings, etc.; underlining/journaling/annotating of text/using Post-Its/writing comments in margins of texts or in journals for assigned readings.

Life Skills—Demonstrate organizational skills such as keeping a daily calendar, a journal, and various writing/handout/organizational folders.



	

	RUBRIC FOR DIGITAL PRESENTATION (IVAN)
_____ (10)  Everyone participates.                    

_____(20)  Group answers question thoroughly, defines novella and allegory, and cites textual evidence.  (Parenthetical Citation/Works Cited)

_____(10)  Group is organized and creative.

_____(10)  Group presents proficiently.

_____(50)  Total.
RUBRIC FOR DIGITAL PRESENTATION (ASP)
_____(10)  Everyone participates.                    

_____(20)  Group answers questions thoroughly and cites textual evidence.  (PC/WC)   

_____(10)  Group is organized and creative. (Prezi/Glogster.com)

_____(10)  Group presents proficiently.

_____(50)  Total.
End of Unit Assessment:  Formative and Summative
Written Products/MC Products
(Except where otherwise noted, assessments may be given a point value or may be simply marked as completed.  Each style of writing will be introduced before assignment.)

· Use “Speech to the Second Virginia Convention” (Constructed Response)
· Analyze “Sit In’s” and “Letter from Birmingham Jail.”  How do they address related themes and concepts?  Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.  (Constructed Response)
Compare/Contrast or Expository/Informational Writing
· Explain the themes of three Ray Bradbury stories, citing strong textual evidence to support analysis of what the text says explicitly, as well as inferences drawn from the text.  Relate to the challenge of change.

· Compare/Contrast the themes of Fahrenheit 451 with one of three Ray Bradbury stories, citing strong textual evidence to support analysis of what the text says explicitly, as well as inferences drawn from the text.  Relate to the challenge of change.  Extra Credit.

· Write an expository/informational essay about how “Sit Ins” represents the greater cultural context of a generation.  Connect the idea of “Sit Ins” to the challenge of change today.  Model: “Dial Versus Digital.” 
Personal Essay About Change (Narrative/Expository/Informational)
· Write a personal essay exploring the greatest change you have experienced.  How did this challenge affect your philosophy of life?  Reflect upon your challenge—what advice would you give others undergoing a life- changing event?  “Once More to the Lake” E.B. White’s personal essay.  “Fish Cheeks” from Amy Tan.  Personal Essay Handout.  The Gift handout.
· Write a Letter of Introduction/Blog.  (Use FB page as prewrite.) What do you want your teacher to understand about you? Who are you?  What makes you you?  What are your dreams?  How have your life events fashioned you? 

Quality Core Benchmark Assessment  (Expository/Informational/Argumentative)  MC
· Use selection adapted from Dr. Martin Luther King, Jr.’s, “I Have a Dream” Speech/Benchmark assessment: Response to Literature.  Or, use benchmark assessment of choice.
· Use sample EOC Exam.  “My Father in the Navy: A Childhood Memory”
· On Demand (Extended Writing) Practice
Personal Communication

· One Day in the Life of Ivan Denisovich:  Share textual evidence with group and/or in journal:  What is a novella/an allegory—how is the novella an allegory?    How is Ivan’s prison a microcosm of the Soviet Union of that time period?   What points of view are employed? Does the novella end on an optimistic or a pessimistic note?  How does novella relate to unit’s theme?  Discuss the art of translation.  Create rubric for digital media presentation.
· A Separate Peace:  How does the novel employ flashback (in medias res)? Cite the symbols used in the novel—is there a pattern to their employment?  Cite the figurative language used in the novel—is there a pattern to be found?  How does the novel relate to the unit’s theme?  Use digital media to present your findings. (Prezi, glogster.com, credit pages, source pages, class-developed presentation rubric/competition)
· Twelve Angry Men:  Why did Rose use numbers instead of names for his characters?  Relate to a similar work; use verisimilitude.  Discuss the use of protagonist and antagonist.  Discuss how/why the play comes full circle.  Discuss the motivation of the characters.  Discuss Rose’s view of the pre-writing process; apply his view to your own.  (Discussion questions for play and reading check for play)
· The Tragedy of Julius Caesar:  See units II and III for assessments and resources.
Grammar/Vocabulary Analysis 

· See grammar and vocabulary studies for formative and summative assessments.

· PLAN/ACT practice sites.

· Capitalization and Punctuation 
Research –Based Daily Strategies
Free or sustained silent and or oral/aural reading; Visualization
Self-assessment/Journal Writing/Note taking
Group/Partner Work

Wait time

Tips from Teach Like A Champion

Tools for Formative/Summative Assessment
Modeling procedures
On-Demand/Extended Writing Practice  Prompts
1) Does technology give you more or less free time?  Argue your reasons that technology gives you more or less free time by citing specific examples from personal experiences or from outside sources.  Embed narrative examples in your argument.

2) What will computers be able to do in 50 years?  How will this change benefit/hurt people in the future?  Argue your reasons, citing specific examples either from your own personal experiences or from outside sources; allude to sources from this unit.

3) Are sixteen- year- olds too young to drive?  Should the driving age be changed to eighteen?  Argue your claim, citing specific examples of support—facts, statistics, examples, scenarios, etc.

4) Should e-books replace textbooks as the primary source of information?  Argue your claim, citing specific examples of support for this change or lack of change—facts, statistics, examples, scenarios, etc.
Summer Reading Questions
Some questions require Shaw’s notes at the end of Caesar and Cleopatra
1. What is the tone of the Prologue?  How do you know?—Cite evidence.  Who is the speaker?  Who is the audience?  What is the speaker’s attitude toward his audience?
2. To whom is Julius Caesar speaking when he nears Alexandria?  How does Caesar relate to the Sphinx?  Cite evidence to prove your point of view.
3. Shaw does not believe in anachronism.  Why not?  Cite evidence to prove your answer.  What about the apparent anachronism?
4. Why did Shaw give Caesar a sense of humor?  Cite examples of that humor from the play.
5. According to Shaw, was Caesar brilliant?  Where is your evidence?
6. Why did Shaw give Brittanicus the characteristics of a modern Briton?  Relate this to his theory about anachronisms.
7. Answer reading check questions.  (See questions at end of Unit 5.) 

General Rubric (See also Analytic Rubric.)
Score 4

96-100

10/25
Follows all directions; answers all parts of question correctly; shows or explains all work; shows complete understanding of task; adheres to mechanical and grammatical conventions.

Score 3

86-95

8-9/22-24
Follows the directions; answers most parts of question or completes most parts of task; shows or explains most of work when answering question; shows general understanding of task with a few mistakes—answer may not be quite complete; generally adheres to mechanical and grammatical conventions.

Score 2

77-85

7/19-21
Follows some of the directions; answers some parts of question/task correctly; shows or explains some work; shows partial understanding of question/task—may have forgotten important information or made some important mistakes; displays numerous mechanical and grammatical  errors in conventions.

Score 1

70-76

6/18 
Follows only a few of the directions; answers only a small part of question/task correctly; shows little understanding of task or question; displays mechanical and grammatical errors which impede reader’s understanding.

Score 0

1-69

1-5/17 and below
Displays an answer that is completely wrong or has nothing to do with the question.

Blank

0

Displays no answer.

 

	

	


Unit Title:  Heroic Tradition
Grade:  10
     Unit # 2                      Unit Dates:  9/6 – 10/21; 2/13 – 3/26
	Unit Overview:

This unit analyzes the development and growth of heroes across cultures and literary traditions.  
This unit also defines the role of heroes in various situations.

(Adapt as necessary for target students.)

	Reading Literature
10.3
Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

10.9

Analyze how an author draws on and transforms source material in a specific work (e.g., Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare).

10.7

Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment (e.g., Auden’s “Musee des Beaux Arts” and Breughel’s Landscape with the Fall of Icarus).

10.2

Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.


	Reading Information

10.7
Analyze various accounts of a subject told in different mediums (e.g., a person’s life story both in print and multimedia), determining which details are emphasized in each account.

10.4

Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper). Use QC #27 test and compare to PN from Freshman Year.
	Writing

10.4
Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.  (Grade specific expectations for writing types are defined in standards 1-3.)

	Speaking & Listening/ 10.1
Initiate and participate effectively in a range of collaborative discussions with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

a.  Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from  texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

b. Work with peers to set rules for collegial discussions and decision-making, clear goals and deadlines, and individual roles as needed.
c. Propel conversations by posing and responding to questions that

        relate the current discussion to                               broader themes or larger ideas;                  actively incorporate others  into the discussion; and clarify, verify, or challenge ideas and conclusions.

Grammar Targets

Capitalization-- continued

Punctuation –continued

Parts of speech—continued
Parts of sentence
Vocabulary/Spelling

Grammar for PLAN/ACT

Reading Selections

“The Mists of Avalon” 

“The Knight”

Excerpts from Le Morte D’Arthur (in text)
The Acts of King Arthur and His Noble Knights

The Once and Future King (Camelot)

“La Belle Dame Sans Merci”
“The Once and Future Merlin”

Selections from Tennyson 
Oedipus Rex (extra credit) 

Antigone

The Tragedy of Julius Caesar  (Video clip/Anderson/Rap)
Globe Theatre Article/Sonnets
Other grade level texts.

QC 27

Resources

Coach Book/Wordskills/Grammar Text
Standardized Prep Manual

Fine Art Selections/Waterhouse
Writing Tools/Handbook—The Gift

Video biographies of King Arthur

Camelot Discussion Page

Greek Theatre Cheat Sheet

Lehr Cassette

QC test 27
JC/Antigone Reading Checks/Rap
Written Products
Constructed Response

Multimedia Presentation


	d. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.


	Language

10.4

Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grades 9-10 reading and content, choosing flexibly from a range of strategies.

a. Use context as a clue to the meaning of a word or phrase.

b. Identify and correctly use patterns of word changes that indicate different meanings or parts of speech.

c. Consult general and specialized reference materials, both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech,  or its etymology.

d. Verify the preliminary determination of the meaning of a word of phrase.


	Integration with other Content Areas

Social Studies – World Civilization 

                          History




Viewing Guide for Camelot
1. How is flashback employed?

2. What is the Latin term for flashback?

3. What is dramatic irony?  How is it used In the film?  Connect this scene to a scene in Caesar and Cleopatra.

4. How do Guinevere’s words and actions (her character development) prepare the viewer for her future course of action?  How is Guinevere’s decision to betray Arthur forshadowed?
5. List and define the symbols used in the musical.  Is there a pattern of use?

6. What Biblical analogy and connection to A Separate Peace can be made to Camelot before its fall?

7. What was Arthur’s vision?  What did Arthur know as a hawk that he didn’t know as Arthur?  How did this apply to his perfect kingdom—his Camelot—his civil law?  Did his quest succeed? How do you know?

8. To what Biblical figure are the knights alluding when they state that Lancelot is poisonously good and walks on water?

9. Who was considered Christ-like in the Tennyson selection?  In Camelot?
10. From the legend of Arthur, specifically from Camelot, what do we learn about the culture of the time?  Chart the instances of chivalry to assist you in your response.  What is noblesse oblige?

11. What complicating action occurs after the joust and the resulting miracle?

12. What foreshadowed Guinevere’s rescue?  What is Arthur’s dilemma?  Why can’t he just pardon the queen?  Hint:  “Kill the queen or kill the law.”  What does Mordred mean when he says, “Your table has cracked, Arthur.”?  What literary device is employed by this statement?

13. How does the plot come full circle?

14. What do we learn from viewing that we do not learn from reading text?  How are Arthur/Guinevere/Launcelot/others portrayed in each medium.  How are the senses employed in each medium?  (See questions from Unit Assessment for assistance.)

	End of Unit Assessment:  Formative and Summative
Written Products/MC Products
 (Except where otherwise noted, assessments may be given a point value or may be simply marked as completed.)

· Use Benchmarks for reading fiction and nonfiction ( may also select MC and CR—“Song for my Father,” “Fast Food in Schools,” “School Dress Codes,” “Antojos,” “Straw into Gold”). 
· Use PN QC selection and compare to PN from Freshman Year.

Personal Communication/ Written Products
Constructed Response
· Describe Arthur’s development as a hero in Malory’s Le Morte d’Arthur or in the musical Camelot.  How does he adapt to his role as a hero as he interacts with other characters?  How does this advance the theme and/or plot?  How is his heroic stature both universal and timeless? [1.]
· Analyze the concepts found in the traditional Arthurian legends.  How does the Arthurian ideal both stem from and connect to history?  How does Steinbeck adapt history and prior works in his re-telling of the legend? [2.]
· Consider the fine art selections in your text:  How do the central themes and ideas represent the Arthurian ideal?  What is emphasized or absent in each treatment?  What is emphasized or absent when this medium is compared to the written word?  Group Discussion or Multi-media presentation.
· Who is the tragic hero in Shakespeare’s The Tragedy of Julius Caesar?  Analyze in detail the tragic hero’s development over the course of the text, including how the hero emerges and is shaped and refined by specific details; provide an objective summary of the text (rap).    Debate/CR/or Group with chart paper (rubric for Tragic Hero).  Use Reading Check and group answer sheet. 
· The Once and Future King:  Using print and/or Internet sources, write a research paper (2-4 pages) giving a comprehensive background of both the historical and the literary King Arthur.  Discuss a minimum of three writers who contributed to the “literary Arthur.”  Use MLA style.  Make sure you use parenthetical citations within the paper.  For any questions about MLA style, consult your handouts.  An analytic rubric will be used.  (Adapted from A. Ashworth: The Heroic Tradition: The Legend of King Arthur)
· How does the choice of flashback (in medias res) as organization create mystery in Camelot?
The Once and Future King                              Oedipus Rex                                             Antigone
· Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of the novel, interact with other characters, and advance the plot or develop the theme.

· Determine a theme or central idea of the novel and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
· Answer Form I and Form II questions from The Once and Future King.
· Use multimedia presentation from Unit 1 for The Once and Future King.  Using print and/or Internet sources, write a research paper (2-4 pages) giving a comprehensive background of both the historical and the literary King Arthur.  Discuss a minimum of three writers who contributed to the “literary Arthur.”  Use MLA style.  Make sure you use parenthetical citations within the paper.  For any questions about MLA style, consult your handouts.  An analytic rubric will be used.  (Adapted from A. Ashworth: The Heroic Tradition: The Legend of King Arthur—to be completed at end of Unit 2)
· Define tragic hero.  Who is the tragic hero in Antigone/The Once and Future King/The Tragedy of Julius Caesar?  Use Aristotle’s definition of tragedy in your answer.  Cite specific evidence as proof.
· How do the sonnets presented in the Globe Theatre article relate to The Heroic Tradition?

Grammar/Vocabulary Analysis 

· See texts for formative and summative assessments:  Parts of Speech/Wordskills, Units 1-9.

General Rubric (See also Analytic Rubric.)
Score 4

96-100

Follows all directions; answers all parts of question correctly; shows or explains all work; shows complete understanding of task; adheres to mechanical and grammatical conventions.

Score 3

86-95

Follows the directions; answers most parts of question or completes most parts of task; shows or explains most of work when answering question; shows general understanding of task with a few mistakes—answer may not be quite complete; generally adheres to mechanical and grammatical conventions.

Score 2

77-85

Follows some of the directions; answers some parts of question/task correctly; shows or explains some work; shows partial understanding of question/task—may have forgotten important information or made some important mistakes; displays numerous mechanical and grammatical  errors in conventions.

Score 1

70-76

Follows only a few of the directions; answers only a small part of question/task correctly; shows little understanding of task or question; displays mechanical and grammatical errors which impede reader’s understanding.

Score 0

1-69

Displays an answer that is completely wrong or has nothing to do with the question.

Blank

0

Displays no answer.

 


Unit Title:  Rites of Passage
Grade:  10    Unit # 3                        Unit Dates:  10/24 –11/4; 3/26 – 4/19
	Unit Overview

This unit examines special milestones and key transitions as inevitable life events.  Ranging from personal discoveries and cultural revelations, these highlights shape our understanding of values and of the world.
(Adapt as necessary for target students.)


	Reading Literature

10.5
Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise. 


	Reading Information

10.2
Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.


	Writing

10.3
Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

a. Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.

b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.

c. Use a variety of techniques to sequence events so that they build on one another to create a coherent whole.

d. Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.

e. Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.

10.5

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.  (Editing for connections should demonstrate command of Language standards 1-3 up to and including grades 9-10 on page 54.)

10.6

Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information to display information flexibly and dynamically.

10.10

Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audience.



	Speaking & Listening

10.4
Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.


	Language

10.3

Apply knowledge of language to understand how language functions in different contexts, to make effective choices, for meaning or style, and to comprehend more fully when reading or listening.

a.  Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and writing type.


	Grammar Targets

Phrases

Vocabulary/Spelling

Grammar for PLAN/ACT

Reading Selections

The Tragedy of Julius Caesar—continued

Excerpt from the Odyssey—content, form, and elements
To Kill a Mockingbird

Sylvia Plath’s short story “Initiation” and from “Letters Home”—Sequence and Flashback/Connections
John Cheever’s “The Opportunity.”

Bill Cosby’s Love and Marriage (sample memoir: reference Coretta Scott King’s and memoir packet)
Maya Angelou’s “Getting a Job”—  (autobiography)
“Exile” by Julia Alvarez/433
“Lost Sister” by Cathy Song/439
“In Flanders Fields”

“Danny Deever”

“The Cat’s in the Cradle” CD
“A Boy Named Sue”  CD

“Abraham, Martin, and John” CD
Other grade level texts

Resources

Coach Book/Wordskills/Grammar Text
Standardized Prep Manual

Writing Tools/Handbook—The Gift

EOC Materials/QC samples
TKAM Discussion Materials/audio
Memoir models/Revisions
On Demand Practice

Handout for Group Membership
Written Products
Constructed Response

Memoir



	Integration with other Content Areas

HAVPA—Use (2) Art Appreciation Selections from “Initiation.”
Psychology—Use rites of passage information from “Initiation.”
*See text for other specific cross-cultural links.


	Adding Sources to Microsoft Word-- Courtesy of Mr. Smith
Writing Handbook:  Section MLA—Literature Text

To save your sources on Microsoft Word:

1. Click on “References” tag at the top of the page.

2. Make sure the style is set on “MLA Sixth Edition” (in the white box).  

3. Click on “Insert Citation.”

4. Click on “Add New Source.”

5. When the box pops up, choose the correct type of source (in the blue box at the top).

6. Type in ALL necessary information in the white boxes (author, title, date, etc.).  When you click on a box to enter information, the example at the bottom will show you exactly how it should be typed. 

This tool will allow you to enter parenthetical documentation without typing the author’s name.  It will also type/print your “Works Cited” page for you at the end of your paper.
Eight Different Websites to Help You with Proper Documentation/Citation of your Sources.

1) Sample Paper:  http://www.bedfordstmartins.com/hacker/pdf/mla.pdf

2) Source Cards :  http://www.schenectady.k12.ny.us/users/taylorn/Source%20Cards.pdf 
3) Note Cards:  http://www.crlsresearchguide.org/04_Making_Source_Cards.asp
4) Works Cited Page:  www.citationmachine.net (click MLA)

5) Standard MLA Style:  www.liu.edu/cwis/cwp/library/workshop/citmla.htm
6) Parenthetical Documentation:  http://leo.stcloudstate.edu/research/mlaparen.html
7) Thesis and Purpose:  www.crlsresearchguide.org/13_Thesis_Statement.asp
8) Research/resources:  http://www.kyvl.org

[image: image1]
End of Unit Assessment:  Formative and Summative
Written Products/MC Products
 (Except where otherwise noted, assessments may be given a point value or may be simply marked as completed.)

Constructed Response with MC.
· Use Benchmark Exam for poetry.  MC
· Use Constructed Response item, #2, for To Kill a Mockingbird.  “’Given the themelessness of real life, works of art concentrate and illustrate for us what experience may not provide; they may talk about what we dimly sense but do not articulate in mundane daily life.’ 
Adapted from Diane Johnson, “Must a Novel Have a Theme?”  2001 by Southern Review
          Complete the following tasks:
A. Discuss, as a class, what the quotation means.

B. Choose a book, a movie, or a piece of music you encountered over the summer of last year, and, in a multi-paragraph response (The Gift), explain how its theme(s) ‘talk about what we sense but do not articulate in daily life.’”

Constructed Response

· Analyze how Harper Lee’s choice of exposition allows her novel to come full circle.  How do her parallel plots provide symbolism for the narrative?  How do Lee’s choices concerning how to structure a text, how to order events within it, and how to manipulate time sequences create effects such as mystery, tension, or surprise?  How are irony and symbolism employed within the structure of the text?
· How does Harper Lee use parallel plots/subplots to develop the novel’s theme?  Discuss themes of justice, compromise, etc.
Monologue or Soliloquy

· Write a monologue or a soliloquy from the point of view of a character from To Kill a Mockingbird.

Memoir

· Begin the writing process for memoir.  Write a narrative exploring how a person, place, thing, or animal has impacted your life.  Use dialogue and reflection in your draft.  (Reference packet and personal writings from text.)
Personal Communication

· Use TKAM discussion topics for group/partner presentations/discussions.
· Use Text Exemplar The Odyssey with the following questions:  How did the author choose to structure the text? Why?  What rites of passage (obstacles) are encountered before Odysseus reaches his native land? Read exemplar aloud before discussing with partner.

· Underline and explain most important line in poem.  Discuss literary devices.
· Choose significant quotation from text--TKAM:  illustrate and explain.  Discuss literary devices.
Grammar/Vocabulary Analysis 
· See text for formative and summative assessments (Phrases/Wordskills).
· ACT Preparatory

General Rubric (See also Analytic Rubric.)
Score 4

96-100

Follows all directions; answers all parts of question correctly; shows or explains all work; shows complete understanding of task; adheres to mechanical and grammatical conventions.

Score 3

86-95

Follows the directions; answers most parts of question or completes most parts of task; shows or explains most of work when answering question; shows general understanding of task with a few mistakes—answer may not be quite complete; generally adheres to mechanical and grammatical conventions.

Score 2

77-85

Follows some of the directions; answers some parts of question/task correctly; shows or explains some work; shows partial understanding of question/task—may have forgotten important information or made some important mistakes; displays numerous mechanical and grammatical  errors in conventions.

Score 1

70-76

Follows only a few of the directions; answers only a small part of question/task correctly; shows little understanding of task or question; displays mechanical and grammatical errors which impede reader’s understanding.

Score 0

1-69

Displays an answer that is completely wrong or has nothing to do with the question.

Blank

0

Displays no answer.

 

	

	


Unit Title:  Identity
Grade:  10    Unit # 4                    Unit Dates:  11/07 – 12/02; 4/19 – 5/1
	Unit Overview:
This unit analyzes how individuals and groups form their cultural identities, considering how opinions, beliefs, values, and experiences encourage individuals to grow and change.  

(Adapt as necessary for target students.)


	Reading Literature

10.4

Determine the meaning of words and phrases as they are used in the text, 

Including figurative and connotative meanings; analyze the cumulative impact

of specific details; provide an objective summary of the text.

10.6

Analyze a particular point of view or 

cultural experience reflected in a work of 

literature from outside the U.S., drawing

on a wide range of world literature.

10.10

By the end of grade 10,  read and comprehend literature, including stories, 

Dramas, and poems, at the high end of the

Grades 9-10 text complexity band independently and proficiently.

	Reading Information

10.1

Cite strong and thorough textual evidence

to support analysis of what the text says

explicitly.

10.5

Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

10.6

Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

10.8

Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.  (See QC Speech Unit.)
	Writing

10.9

Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grades 9-10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work {e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare}”).

b. Apply grades 9-10 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient, identify false statements and fallacious reasoning”).



	Speaking & Listening

10.2

Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source.

10.6

Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

Reading Selections

To Kill A Mockingbird (continued)

A Celebration of Grandfathers

“Fifth Grade Autobiography”

“Remembered”

“The Study of History”

“Were You Born That Way?”

“The Teacher Who Changed My Life”

“Afro-American Fragment”

“Bora Ring”

Author Study—Alice Walker

Selections from Amy Tan
Medea
Other grade level texts

Resources

Coach Book/Wordskills/Grammar Text
Standardized Prep Manual

Writing Tools/Handbook—The Gift

Writing Folders for Purging

On Demand/EW Practice
QC samples

Reading Checks Medea/TKAM
“How This Book Came to be” preface
Written Products
Constructed Response

Memoir continued


	Language 10.3

Apply knowledge of language to understand how language functions in different contexts, to make effective choices, for meaning or style, and to comprehend more fully when reading or listening.

 Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and writing type.

	Grammar Targets

Clauses
Vocabulary/Spelling

Grammar for ACT



	Integration with other Content Areas

World History—Nonfiction from memoir “A Celebration of Grandfathers”
Science—Real World Connection/article “Were You Born That Way?”

HAVPA—Art Appreciation from “The Study of History” and “Everyday Use”  (Symbols of/Connections to narrator’s heritage/identity)



	End of Unit Assessment:  Formative and Summative
Written Products/MC Products
 (Except where otherwise noted, assessments may be given a point value or may be simply marked as completed.)

· Use Benchmark Exam for drama.
· Use Benchmark Exam for speeches (Unit 5) if needed before EOC exam.
Written Products/ Personal Communication
Constructed Response

· Select three readings from outside the United States—one must be Medea.  What cultural experience or point of view is reflected?  How do these experiences relate to your own? 
· Review the allusions in Medea—see side notes.  In general, to what subject do they most often refer?  (Taken from Traditions in Literature)
· As Medea departs, leaving Jason “the most miserable” of men, she says:  “Now I go forth under the cold eyes of the weakness-despising stars:--not me they scorn.”  Explain how this final remark fits Medea’s character—her identity.  Hint:  the women of Corinth accuse Medea of wanting “not justice:  vengeance.”  Remember Camelot?    (Taken from Traditions in Literature)
· Research your own cultural heritage.  Interview family members and search the Internet.  Make an oral presentation which discusses your family’s heritage.  Use a media aide to enhance your presentation.  Include family crest—see handout for The Legend of King Arthur.
· Revise, edit, and publish memoir (continued). 

· Reflect upon your identity through your working writing portfolio.  What must be purged?  What are your strengths?  How have your grown?  Discuss your identity as a writer with your classmates. Write a reflective draft for possible portfolio inclusion—may be continued to Unit 5. Complete cover sheets for all “working” portfolio-ready documents.  Submit your document of choice for summative assessment.
Additional Grammar /Vocabulary Analysis/Strategies 

· See text for formative and summative assessments. (Clauses)
· Wordskills
· Sentences

· Phrases and Clauses

· Usage

· Mechanics (Punctuation/Capitalization)

· Tense/Voice/Mood/Tone

· Agreement

· Pronouns

· Modifiers

· Parallel Structure

· Spelling/Vocabulary

· Sensory Details/Vivid Imagery/Strong Verbs/Precise words

· Study Skills and Test Taking Skills
· Reading Strategies

· Literary Criticism and Annotation of Text
· Reading Strategies

Summarize; Ask Questions: Visualize; Make Connections; Determine Importance; Infer; Synthesize; Monitor Comprehension

Adjusting purpose; previewing, scanning, making predictions, comparing, inferring, summarizing, using graphic organizers

· Close- Reading Strategies

Visualizing, Annotating, Questioning ( to interpret increasingly challenging texts)
· Metacognitive Skills
Monitor, regulate, and orchestrate one’s understanding, using the most appropriate “fix-up” strategies (re-reading, reading on, changing rate of reading, subvocalizing)

· Questions

Literal, Interpretive, Evaluative, Bloom’s
General Rubric (See also Analytic Rubric.)
Score 4

96-100

Follows all directions; answers all parts of question correctly; shows or explains all work; shows complete understanding of task; adheres to mechanical and grammatical conventions.

Score 3

86-95

Follows the directions; answers most parts of question or completes most parts of task; shows or explains most of work when answering question; shows general understanding of task with a few mistakes—answer may not be quite complete; generally adheres to mechanical and grammatical conventions.

Score 2

77-85

Follows some of the directions; answers some parts of question/task correctly; shows or explains some work; shows partial understanding of question/task—may have forgotten important information or made some important mistakes; displays numerous mechanical and grammatical  errors in conventions.

Score 1

70-76

Follows only a few of the directions; answers only a small part of question/task correctly; shows little understanding of task or question; displays mechanical and grammatical errors which impede reader’s understanding.

Score 0

1-69

Displays an answer that is completely wrong or has nothing to do with the question.

Blank

0

Displays no answer.




Unit Title:  Discovering the Truth
Grade:  10     Unit # 5        Unit Dates:  11/14 – 12/20; 5/2 – 5/16
	Unit Overview:  
This unit looks at how people convey point of view and discover “truth” in language.  It also interprets language as a tool for persuasion.  The unit illustrates “truth” in a variety of ways—“truth” which is not always simple, not always objective.
(Adapt as necessary for target students.)


	Reading Literature

  10.1

Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

10.4

Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone.)

10.6

Analyze a particular point of view or cultural experience reflected in a work of literature from outside the US, drawing on a wide reading of world literature.


	Reading Information

10.3

Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them. (Gettysburg Address)
10.6

Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

(Gettysburg Address)
10.8

Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

(Gettysburg Address)

	Writing

10.1

Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

a.  Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.

c. Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

d. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

e. Provide a concluding statement or section that follows from and supports the argument presented.

10.7

Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

10.8

Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively.



	Speaking & Listening

10.3

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.
10.4

Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

10.5

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.


	Language

10.6
Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a.  Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.

b. Analyze nuances in the meaning of words with similar denotations.

10.6

Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.


	Grammar Targets

Grammar for ACT

Parallel Structure

Vocabulary

Spelling

Reading Selections

Speech to Second Virginia Convention*
Declaration of Independence*
Antony’s speech (Julius Caesar) p. 750—from summer/winter break reading*
Brutus’ speech (Julius Caesar) p. 747*
Atticus’ speech (TKAM) pages 204-205*
Gettysburg Address*
New York Times editorials (or from any newspaper)
Caesar and Cleopatra  (focus on Caesar’s speech) from summer/winter break reading*
Antony and Cleopatra (focus on monologue/soliloquy)*
Other grade level texts
*See unit assessments.
Resources

Coach Book/Wordskills/Grammar Text
Standardized Prep Manual

Writing Tools—The Gift/RUPAC

Constructed Response Practice (as semester exam) from TKAM 
Parallel Structure Worksheet

Argument/Faulty Methods Worksheet/Templates
Power Point—Argument/ Persuasion
Argument Revision Worksheet
Rhetorical Terms
Written Products
Constructed Response

Argument/ Literary Analysis

Editorial or Letter to Editor
Reflection/Purge Continued

	Integration with other Content Areas

Social Studies – U. S. documents

                          Primary sources




	End of Unit Assessment:  Formative and Summative
Written Products/MC Products
(Except where otherwise noted, assessments may be given a point value or may be simply marked as completed.)

· Use Benchmark Exam for Speeches.

Written Products/Personal Communication
Constructed Response/Argument/Literary Analysis
· Continue assessments from Unit IV.

· Score samples with analytic rubric.  (Student and QC Released Samples)
· *Read Antony’s speech (750), Brutus’ speech (747) and  Atticus’ speech (204-205).  Which is the most persuasive?  Cite strong and thorough textual evidence to support your analysis of what the speech says explicitly as well as  inferences drawn from the speech.  You might consider words (diction), phrases, style and tone.   Ethos, Pathos, and Logos may help, as well. 

· *Consider ethos, pathos, and logos as you read the” Speech to the Second Virginia Convention” and the Declaration of Independence.  Analyze how the author uses these elements to persuade—or, consider how the author unfolds ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them—or, determine the author’s point of view or purpose in each speech and analyze how the author uses rhetoric to advance that point of view or purpose.  (RI 10.3, 10.6, 10.8—read documents orally and discuss rhetoric in connection to targets)  Self-assess with analytic rubric and The Gift.
Argument/Editorial or Letter to the Editor

· Write an argument to support a claim in an analysis of a substantive topic, using valid reasoning and relevant and sufficient evidence; remember to counter the opposing view.  Include a visual.  

           (W 10.1, 10.7, 10.8.  Use with editorials.)  Assess with partner and revision worksheet.
Grammar/Vocabulary Analysis 
· See text for formative and summative assessments.
· Wordskills

Essential Questions from Quality Core
· What elements make a persuasive text great?
· For what purposes have persuasive texts been written and delivered throughout history?
· How can rhetoric be used effectively in our own efforts to persuade.  
General Rubric (See also Analytic Rubric.)
Score 4

96-100

Follows all directions; answers all parts of question correctly; shows or explains all work; shows complete understanding of task; adheres to mechanical and grammatical conventions.

Score 3

86-95

Follows the directions; answers most parts of question or completes most parts of task; shows or explains most of work when answering question; shows general understanding of task with a few mistakes—answer may not be quite complete; generally adheres to mechanical and grammatical conventions.

Score 2

77-85

Follows some of the directions; answers some parts of question/task correctly; shows or explains some work; shows partial understanding of question/task—may have forgotten important information or made some important mistakes; displays numerous mechanical and grammatical  errors in conventions.

Score 1

70-76

Follows only a few of the directions; answers only a small part of question/task correctly; shows little understanding of task or question; displays mechanical and grammatical errors which impede reader’s understanding.

Score 0

1-69

Displays an answer that is completely wrong or has nothing to do with the question.

Blank

0

Displays no answer.

·  


From  courses.durhamtech.edu/perkins/aris.html
Ethos (Credibility), or ethical appeal, means convincing by the character of the author. We tend to believe people whom we respect. One of the central problems of argumentation is to project an impression to the reader that you are someone worth listening to, in other words making yourself as author into an authority on the subject of the paper, as well as someone who is likable and worthy of respect. 

Pathos (Emotional) means persuading by appealing to the reader's emotions. We can look at texts ranging from classic essays to contemporary advertisements to see how pathos, emotional appeals, are used to persuade. Language choice affects the audience's emotional response, and emotional appeal can effectively be used to enhance an argument. 

Logos (Logical) means persuading by the use of reasoning. This will be the most important technique we will study, and Aristotle's favorite. We'll look at deductive and inductive reasoning, and discuss what makes an effective, persuasive reason to back up your claims. Giving reasons is the heart of argumentation, and cannot be emphasized enough. We'll study the types of support you can use to substantiate your thesis, and look at some of the common logical fallacies, in order to avoid them in your writing. 



Ethos, Pathos, and Logos. 

Logos (Greek for 'word') refers to the internal consistency of the message--the clarity of the claim, the logic of its reasons, and the effectiveness of its supporting evidence. The impact of logos on an audience is sometimes called the argument's logical appeal. 

Ethos (Greek for 'character') refers to the trustworthiness or credibility of the writer or speaker. Ethos is often conveyed through tone and style of the message and through the way the writer or speaker refers to differing views. It can also be affected by the writer's reputation as it exists independently from the message--his or her expertise in the field, his or her previous record or integrity, and so forth. The impact of ethos is often called the argument's 'ethical appeal' or the 'appeal from credibility.' 

[P]athos (Greek for 'suffering' or 'experience') is often associated with emotional appeal. But a better equivalent might be 'appeal to the audience's sympathies and imagination.' An appeal to pathos causes an audience not just to respond emotionally but to identify with the writer's point of view--to feel what the writer feels. In this sense, pathos evokes a meaning implicit in the verb 'to suffer'--to feel pain imaginatively.... Perhaps the most common way of conveying a pathetic appeal is through narrative or story, which can turn the abstractions of logic into something palpable and present. The values, beliefs, and understandings of the writer are implicit in the story and conveyed imaginatively to the reader. Pathos thus refers to both the emotional and the imaginative impact of the message on an audience, the power with which the writer's message moves the audience to decision or action. 

[The above text drawn verbatim from Ramage, John D. and John C. Bean. Writing Arguments. 4th Edition. Needham Heights, MA: Allyn & Bacon, 1998, 81-82.] http://www.u.arizona.edu/ic/polis/courses021/ENGL_102-78/EthosPathosLogos 



Or The Shorthand Version: 

Ethos: the source's credibility, the speaker's/author's authority 

Logos: the logic used to support a claim (induction and deduction); can also be the facts and statistics used to help support the argument. 

Pathos: the emotional or motivational appeals; vivid language, emotional language and numerous sensory details.



The Art of Rhetoric:  Learning How to Use the Three Main Rhetorical Styles 

Rhetoric (n) - the art of speaking or writing effectively (Webster's Definition). 

According to Aristotle, rhetoric is "the ability, in each particular case, to see the available means of persuasion." He described three main forms of rhetoric: Ethos, Logos, and Pathos. 

In order to be a more effective writer, you must understand these three terms. This site will help you understand their meanings and it will also show you how to make your writing more persuasive. 

http://www.rpi.edu/dept/llc/webclass/web/project1/group4/index.html 

It also has some fantastic example web sites that use ethos, logos, and pathos.  My ACME and Coyote fans will love these examples. 



The following essay "The Appeals: Ethos, Pathos, and Logos" was written by Professor Jeanne Fahnestock of the University of Maryland, College Park, and is a very insightful explanation of the three appeals.  I highly recommend reading it at the following web site . . . 

http://otal.umd.edu/~mikej/supplements/ethoslogospathos.html 

According to Aristotle, our perception of a speaker or writer's character influences how believable or convincing we find what that person has to say. This projected character is called the speaker or writer's ethos. We are naturally more likely to be persuaded by a person who, we think, has personal warmth, consideration of others, a good mind and solid learning. Often we know something of the character of speakers and writers ahead of time. They come with a reputation or extrinsic ethos. People whose education, experience, and previous performances qualify them to speak on a certain issue earn the special extrinsic ethos of the authority. But whether or not we know anything about the speaker or writer ahead of time, the actual text we hear or read, the way it is written or spoken and what it says, always conveys and impression of the author's character. This impression created by the text itself is the intrinsic ethos. 

Institutions, public roles and publications also project an ethos or credibility. We assume, for example, that The New York Times is a more credible source than the Weekly World News or the National Inquirer. And we usually assume that a person selected for a position of responsibility or honor is more credible than someone without official sanction. These expectations about credibility and ethos are occasionally disappointed. 

Pathos 

The persuasive appeal of pathos is an appeal to an audience's sense of identity, their self-interest, their emotions. Many rhetoricians over the centuries have considered pathos the strongest of the appeals, though this view of persuasion is rarely mentioned without a lament about the power of emotion to sway the mind. 

Appeals to our sense of identity and self interest exploit common biases; we naturally bend in the direction of what is advantageous to us, what serves our interests or the interests of any group we believe ourselves a part of. Even when advantage is not an issue, writers who belong to groups we identify with, or create groups we can belong to, often seem more compelling. We also naturally find more persuasive the speaker or writer who flatters us (especially indirectly) instead of insulting us. Thus skillful writers create a positive image in their words of the audience they are addressing, an image their actual readers can identify with. Who does not want to be the “sensible, caring person” the arguer describes? Especially powerful are devices that create an identity between the writer and reader so that the speaker almost seems to be the audience addressing itself. 

The emotions also strongly assist, perhaps sometimes determine, persuasion. If, for example, a writer wants a reader to evaluate something negatively, she or he may try to arouse the reader's anger. Or to produce action to someone's benefit (e.q. to persuade us to make a charitable donation), an arguer may work on our pity. 

Direct appeals to the reader to feel an emotion (e.q. “You should be crying now”) are rarely effective. Instead, creating an emotion with words usually requires recreating the scene or event that would in “real” circumstances arouse the emotion. Thus descriptions of painful or pleasant things work on the emotions. Or the arguer can work on the natural “trigger” of the emotion. If, for example, we usually feel anger at someone who, we believe, has received benefits without deserving them, then the arguer who wants to make us angry with someone will make a case that person was rewarded unfairly. 

Logos 

Finally, we come to the “argument” itself, the explicit reasons the arguer provides to support a position. There are many ways to describe the support provided in an argument, but a sample way to begin is to consider all the premises the author seems to supply. These can be scattered throughout the argument and expressed indirectly, so identifying premises is a judgment call in itself. 

Next ask which of the premises are presented as objects of agreement that the arguer considers as given, elements of the argument taken for granted. Objects of agreement are basically either facts or values. Of course, the facts may not be facts and readers may not agree with the values assumed. Some of the premises will be supported further, but basically every argument has got to come down to certain objects of agreement that it presents as shared between arguer and audience. 

You can also classify premises into the following categories. 1. Are they arguments based on definition? In other words, does the arguer make claims about the nature of things, about what terms mean, what features things have? 2. Does the arguer make analogies or comparisons? Does he or she cite parallel cases? 3. Are there appeals to cause and consequences? Arguing from consequence is especially common when policy issues are debated. 4. Does the arguer rely on testimony or authority by citing the received opinions of experts? Or does the author create some kind of authoritative reference group, citing public opinion on what most people think as support for his or her position? 



Rhetoric, Logos, Pathos, and Ethos 

THE THREE "ARTISTIC PROOFS." 

There are three artistic proofs that we can create: the appeals from ethos, pathos, and logos. 

Ethos 

Persuasion from ethos establishes the speaker's or writer's good character. As you saw in the opening of Plato's Phaedrus, the Greeks established a sense of ethos by a family's reputation in the community. Our current culture in many ways denies us the use of family ethos as sons and daughters must move out of the community to find jobs or parents feel they must sell the family home to join a retirement community apart from the community of their lives' works. The appeal from a person's acknowledged life contributions within a community has moved from the stability of the family hearth to the mobility of the shiny car. Without the ethos of the good name and handshake, current forms of cultural ethos often fall to puffed-up resumes and other papers. The use of ethos in the form of earned titles within the community-Coach Albert, Deacon Jones, Professor Miller-are diminishing as "truthful" signifiers while commercial-name signifiers or icons appear on clothing-Ralph Lauren, Louis Vuitton, Tommy Hilfiger- disclosing a person's cultural ethos not in terms of a contributor to the community, but in terms of identity-through purchase. Aristotle warns us away from such decoys, telling us that the appeal from ethos comes not from appearances, but from a person's use of language. In a culture where outward appearances have virtually subsumed or taken over the appeal from inner (moral and intellectual) character, the appeal from ethos becomes both problematic and important. Given our culture's privileges/rights of free speech and personal equality, however, we have enormous possibilities for the appeal from ethos any writer well versed in his or her subject and well spoken about it can gain credibility. This kind of persuasion comes from what a person says and how a person says it, not from any prejudice (pre-judging) of the author. 

Aristotle tells us that three things "Inspire confidence in the rhetor's [speaker's/writer's] own character-the three, namely, that induce us to believe a thing apart from any proof of it: good sense, good moral character, and goodwill. False statements and bad advice come from the lack of any of these elements. Exhibiting these three aspects of character in your discourse can play a large part in gaining credibility for your ideas. As regards the academic essay, be sure to have your writing appear written by a person of good sense by following the format dictated by the Modern Language Association (M.L.A.) or American Psychological Association (A.P.A.) or whatever your particular academic community wants. Citing a bunch of sources always adds to your credibility (sense of good sense) too. Stylistically in your writing, you can show, if not your good moral character, at least some character identification by sticking some little phrase before using "r' or "we." Like, "As So-in-so's attorney, I suggest . . . Or "As a dental hygienist, I advise...... Or "As an elderly snowboarder for the past decade, I see no reason why...... Actually, using "I" or "we" without such identifiers flips the attempt at ethos into a sense of the generic nobody. Many writing teachers, therefore, just say "don't use I." Aristotle implies, use "I" or "we" to your advantage with an ethos-appeal sort of phrase out there in front, or else forget it. Despite warnings against believing discourse 'just because it appears written by someone of good sense or because the ideas "look good," you should try to create discourse that "looks good." As a reminder from the Plato chapter (now reinforced by the Aristotelian tip that people judge the credibility of your ideas by your writing skills), you should run your academic essay through the spell checker and bother numerous guinea-pig readers for fixing up the organization and Standard English before letting your essay loose on the world to do its work. If, as Aristotle says, people are going to judge your spoken and/or written ideas by virtue of the appearance of good sense, you'd best attend to that quality. 

Pathos 

Persuasion from pathos involves engaging the readers' or listeners' emotions. Appealing to pathos does not mean that you just emote or "go off' through your writing. Not that simple. Appealing to pathos in your readers (or listeners), you establish in them a state of reception for your ideas. You can attempt to fill your readers with pity for somebody or contempt for some wrong. You can create a sense of envy or of indignation. Naturally, in order for you to establish at will any desired state of emotion in your readers, you will have to know everything you can about psychology. Maybe that's why Aristotle wrote so many books about the philosophy of human nature. In the Rhetoric itself, Aristotle advises writers at length how to create anger toward some ideal circumstance and how also to create a sense of calm in readers. He also explains principles of friendship and enmity as shared pleasure and pain. He discusses how to create in readers a sense of fear and shame and shamelessness and kindness and unkindness and pity and indignation and envy and indignation and emulation. Then he starts all over and shows how to create such feelings toward ideas in various types of human character' of "people" of virtue and vice; those of youth, prime of life, and old age; and those of good fortune and those of bad fortune." Aristotle warns us, however: knowing (as a good willed writer) how to get your readers to receive your ideas by making readers "pleased and friendly" or "pained and hostile" is one thing; playing on readers' emotions in ways that make them mindless of concepts and consequences can corrupt the judgment of both individuals and the community. 

Logos 

Finally, a writer appeals to readers through the appeal to the readers' sense of logos. This is commonly called the logical appeal, and you can use two different types of logic. You can use inductive logic by giving your readers a bunch of similar examples and then drawing from them a general proposition. This logic is pretty simple given this, that, and the other thing-poof, there you go, a conclusion. Or, you can use the deductive enthymeme by giving your readers a few general propositions and then drawing from them a specific truth. Like, "because such-'n-such is true and such-'n-such is true and such-'n-such is true and everybody agrees on this other thing, then-poof, stands to reason, a new truth. 

Since the time that a bunch of guys called "The Royal Society" (Hume, Locke, Bacon, etc.) rejected deduction, our culture has generally favored induction because it's often called the "scientific method" and we like science. Historically, people have also attributed feminine metaphors to deductive logic and then easily dismissed it or dismissed the general propositions as "not documented" or "old wives tales." 

Source: Henning, Martha L. Friendly Persuasion: Classical Rhetoric--Now! Draft Manuscript. August, 1998. http://www.millikin.edu/wcenter/workshop7b.html 



A student sample that uses these three proofs to analyze a contemporary speech given by George Bush can be read at the following web site.  You can agree with or disagree with the author's interpretations, but the sample might provide you with an example of how you can use these terms to help you with analysis.   Remember it's not the issue; it's the way the issue is presented by the author. 

Ethos, Pathos, and Logos Applied: George W. Bush Speaking at 'Ground Zero' 
http://hyper.vcsun.org/HyperNews/battias/get/cs327/s02/thought/1.html 





	


QualityCore® Analytic Scoring Rubric for English 10

Purpose: To Present a Response to Literature

Interpretation Development Organization Language

Score: 6
Essays at this score p o i n t demonstrate effective skill in writing a response to literature.
The essay thoughtfully and accurately analyzes the literary elements in the text. The essay makes insightful connections between the literary elements and the text’s meaning and/or their

effect on the reader.  The essay uses ample convincing evidence drawn from the passage to

support the writer’s analysis. Ideas are thoroughly explained. The essay maintains a clear and consistent focus on critical analysis. If the essay includes references to other authors or texts, their relevance to the analysis is consistently clear and effective.  Organization is unified

and coherent, with a logical progression of ideas and effective transitions to clarify relationships among ideas. The essay includes a clear, engaging introduction and an effective conclusion

that may extend or elaborate ideas. Well-constructed sentences and precise word choice clearly and effectively convey ideas. Voice and tone are appropriate to the writer’s purpose and are

maintained throughout the essay. Although there may be a fewminor errors in grammar, usage,

and mechanics, meaning is clear throughout the essay.

Score: 5

Essays at this score poi nt demonstrate competent skill in writing a response to literature.
The essay clearly and accurately analyzes the literary elements in the text. The essay addresses the connections between the literary elements and the text’s meaning and/or their effect on the reader. The essay uses sufficient convincing evidence drawn from the passage to support the writer’s analysis. Ideas are clearly explained. The essay usually maintains focus on critical

analysis. I f t h e essay includes references to other authors or texts, their relevance to the analysis is clear.  Organization is coherent, with some logical progression of ideas and

clear transitions that clarify relationships among ideas. The essay includes a clear, well-developed introduction and a developed conclusion. Well-constructed sentences and

some precise word choice clearly convey ideas. Voice and tone are appropriate to the writer’s purpose and are maintained throughout most of the essay. There are a few errors in grammar, usage, and mechanics, but they are rarely distracting and meaning is clear.

Score: 4

Essays at this score point demonstrate adequate skill in writing a response to literature.
The essay provides primarily accurate analysis of the literary elements in the text. The essay establishes the connections between the literary elements and the text’s meaning and/or their

effect on the reader.  The essay uses some valid evidence drawn from the passage to support

the writer’s analysis. Ideas are adequately explained. The essay maintains focus on ideas appropriate to the interpretive task. If the essay includes references to other authors or texts, their relevance to the analysis is generally clear.  Organization is apparent, with ideas logically

grouped and some transitions to clarify relationships among ideas.  The essay includes a clear,

somewhat developed introduction and conclusion.  Sentences and word choice are usually clear and adequately convey ideas. Voice and tone are appropriate to the writer’s purpose, though they may not be consistently maintained. There are some distracting errors in grammar, usage, and mechanics, but meaning is usually clear.

Score: 3
Essays at this score point demonstrate some developing skill in writing a response to literature.
The essay provides some accurate analysis of the literary elements in the text, although some analysis provided may be inaccurate, incomplete, or irrelevant. The essay offers a little recognition of the connections between the literary elements and the text’s meaning and/or their

effect on the reader. The essay uses a little valid evidence drawn from the passage to support

the writer’s analysis. Ideas are only somewhat explained. The essay usually focuses on ideas appropriate to the interpretive task. If the essay includes references to other authors or texts, their relevance to the analysis may be unclear. Organization is simple, with most ideas logically

grouped. A few transitions are used to clarify relationships among ideas. The essay includes an

underdeveloped introduction and a brief conclusion. Most sentences convey ideas clearly, and word choice is general. Voice and tone are somewhat appropriate to the writer’s purpose, but they are inconsistently maintained. Errors in grammar, usage, and mechanics are distracting and occasionally impede understanding.

Score: 2

Essays at this score point demonstrate inconsistent or weak skill in writing a response to literature.

The essay provides little accurate analysis of the literary elements in the text. There is little or no recognition of the connections between the literary elements and the text’s meaning and/or their effect on the reader. The essay makes a few claims, but there is little and only weak evidence drawn from the passage to support the writer’s analysis. Explanations are unclear or incomplete. The essay only sometimes focuses on ideas appropriate to the interpretive task.

If the essay includes any references to other authors or texts, their relevance to the analysis is unclear. Organization is simple, with some ideas logically grouped and a few transitions used. The essay has a brief introduction and may have a brief conclusion. Some sentences convey ideas clearly, and word choice is basic. Voice and tone are inconsistent and may not be appropriate for the writer’s purpose. Errors in grammar, usage, and mechanics are frequently distracting and sometimes impede understanding.
Score: 1
Essays at this score point demonstrate little or no skill in writing a response to literature.
Although the response may include some claims about the specified elements in the text, it includes no accurate analysis of the literary elements. There is no recognition of the connections between the literary elements and the text’s meaning and/or their effect on the reader. The essay provides no evidence from the text for any valid claims and lacks explanation of ideas. The essay focuses very little on ideas appropriate to the interpretive task. If the essay includes any references to other authors or texts, their relevance to the analysis is unclear. Organization of ideas is not clear, with little or no evidence of the logical grouping of ideas. The essay has a very brief introduction but may have no conclusion. A few sentences and some word choices convey ideas clearly. Voice and tone are not appropriate for the writer’s purpose. Errors in grammar, usage, and mechanics are frequently distracting and significantly impede understanding.
Score: 0 
Unscorable: essay is blank, off-topic, illegible, or written in another language.
QUESTIONS FOR POETRY FROM QUALITYCORE

ANNOTATION/INTERPRETATION

1. WHAT BACKGROUND KNOWLEDGE DO YOU HAVE THAT HELPS YOU CONNECT TO WHAT’S HAPPENING IN THE POEM?  exposition
2. WHAT PICTURE DO YOU SEE IN YOUR HEAD WHEN YOU THINK ABOUT THE POEM?  image
3. WHAT DO YOU THINK THE POEM IS ABOUT?  plot, summary
4. WRITE QUESTIONS, BASED UPON THE POEM, USING BLOOM’S TAXONOMY.  (see handout)
5. SCANNING IS A USEFUL READING STRATEGY.  AS YOU SCAN YOUR POEM, UNDERLINE NAMES, WORDS, OR PHRASES THAT YOU DO NOT UNDERSTAND OR HAVE NEVER SEEN BEFORE.  TRANSFER TO BOARD.  importance of background information—historical, biographical, cultural—reading comprehension/research
Summer Reading Questions
Caesar and Cleopatra



Identify the speaker and the person spoken to for each of the following quotes.  Explain the context of the quote and apply the quotation to a similar situation in the world today.
1. “Always take a throne when it is offered to you.”

________________________ said this to _________________________.

2. “You will be the most dangerous of all Caesar’s conquests.”

________________________ said this to _________________________.

3. “Do not let yourself be seen in the fashionable part of Alexandria until you have changed your clothes.”

________________________ said this to _________________________.

4. “And so, to the end of history, murder shall breed murder, always in the name of right and honor and peace, until the gods are tired of blood and create a race that can understand.”

________________________ said this to _________________________.

5. “Rome produce no art! Is peace not an art? Is war not an art? Is government not an art? Is civilization not an art? All these we give you in exchange for a few ornaments. You will have the best of the bargain.”

________________________ said this to _________________________.

Vocabulary—define the following words in relation to the play.
6. Bardolatry

7. Anachronism

8. Faggot

Constructed Response:  Cite evidence to prove your analysis.
1. Why did Caesar command his soldiers to burn the ships in the west harbor?
2. When Caesar was given a bag of letters that had passed between Pompey’s party and the army of occupation, what did he do with it and why?
3. What was Shaw’s idea of a hero and how did he accomplish this?  (See question 4.)

4. In the 1907 Play Pictorial, Shaw wrote that “……Caesar was a real flesh and blood man and not a statue with a phonograph in its mouth repeating ‘I came; I saw; I conquered and Et tu, Brute!’ ” How did Shaw accomplish his delineation of Caesar as a human being rather than as a hero? Make sure you mention in your explanation Shaw’s viewpoint about heroes. In addition, make sure you cite specific examples from the play in order to support your explanation.
5. Explain Caesar’s idea of clemency. For what purpose did he advocate the use of clemency? Did others agree that he was wise to take such a position? Why? Why not? Do you agree with Caesar’s ideas about the use of clemency as opposed to the use of vengeance? Why? Why not? Cite specific examples from the text to support your answers.
6. Clarence A. Andrews wrote “……Caesar and George Bernard Shaw are one and the same. And so Caesar will come to life on these pages because he speaks with all of the wit and grace and intelligence and sanity of one of the greatest minds of the twentieth century.” Based upon what you have learned about Caesar from reading Shaw’s Caesar and Cleopatra, write a character sketch of Shaw. Use specific examples from the play to support your description.

BIOGRAPHY VIEWING GUIDE
CLEOPATRA
1. Who was the great conqueror responsible for the Ptolemy rise to power?

2. From what commander did Cleopatra’s family take its name?

3. How many languages did Cleopatra speak?

4. What is Cleopatra’s heritage?

5. When did Cleopatra die?

6. What was Cleopatra’s father’s name?

7. Cleopatra is married to whom?

8. Whom did Ptolemy’s advisors behead?

9. Who ran from the room crying when he saw his sister with Caesar?

10. What happened to Ptolemy in battle?

11. Who was Caesar’s daughter?

12. Who was Caesar’s son?

13. Who was Caesar’s heir?

14. How many stab wounds was Caesar given? With whom did Cleopatra side after Caesar’s death? What happened to Arsinoe, Cleopatra’s sister?

15. Whom did Antony marry?

16. How many children did Antony and Cleopatra have? When Cleopatra and Antony parceled out lands to their children, what was it called?

17. During what battle did Antony flee after Cleopatra left the battle with Egypt’s treasure? How old was Cleopatra when she died? What happened to the children of Antony and Cleopatra?

18. Whom did Rome fear in her time?

19. What was Cleopatra’s greatest allure? How did Cleopatra die?
20. Compare/contrast the play to the video biography.
BIOGRAPHY VIEWING GUIDE
JULIUS CAESAR

1. Caesar was sensitive about what physical condition?

2. Who was Caesar’s hero?

3. What countries made up Gaul?

4. What was unique about Roman fighting?

5. Who admired Caesar?

6. What was the color of Caesar’s cloak?

7. What happened to Vercingetorix?

8. What month was named after Caesar?

9. Who was Caesar’s son by Cleopatra?

10. What was the date of Caesar’s death?

11. Who was Caesar’s nephew?

12. Whom did Augustus assassinate?

13. What corruptions of Caesar’s name have been used as titles for rulers of other countries?
14. Compare/contrast the Caesars of the plays to the Caesar of the video biography.  Why are there differences?
BIOGRAPHY VIEWING GUIDE
CLEOPATRA’S WORLD: ALEXANDRIA REVEALED

Questions are not in order of film presentation.

1. How old was Alexander the Great when he died?

2. How many children did Cleopatra have?

3. In what year was Cleopatra born?

4. Where did Cleopatra flee when she found out that brother/husband Ptolemy wanted to kill her?

5. Cleopatra had no _________________ blood.

6. Antony accepts Cleopatra’s offer to dine upon her _____________.

7. Antony wanted to be mummified and buried in ___________________.

8. Do historians know where Cleopatra’s tomb is located?

9. For whom was the city of Alexandria named?

10. What is the most famous building project in Alexandria—over 400 feet tall?

11. How old was Cleopatra when she began her reign?

12. What type of snake is believed to have bitten Cleopatra?

13. Why did Cleopatra choose to be bitten by a cobra? (Two reasons)

14. What did the cobra represent?

15. How does the bite of a cobra kill a person?

16. What happened to Antony’s and Cleopatra’s children? What happened to Caesarian?

17. Name two wonders of Alexandria.

18. Why did the Egyptian royalty pursue incestuous marriages?

19. What made Cleopatra so beautiful?

20. Who are the two rivals for the control of Roma?

21. Why does history not tell us what kind of mother Cleopatra was?

22. Why did Auletes flee to Rome?

23. What instrument did Auletes play?

24. What river is located near Alexandria?

25. Why did Rome declare war upon Cleopatra and not upon Antony?

26. How does Antony die?

27. When was Caesar killed?

28. With what god did Antony claim kinship?

29. Did Antony marry Cleopatra?

30. On whom did Cleopatra test quick and painless ways to die?

31. Where does Antony stab himself?

32. What happened to Cleopatra’s sister Arsinoe?

33. Of what origin is Cleopatra?

34. Why does Octavian want Cleopatra taken alive?

35. How did Pompey die? Who was watching?

36. What did the names given to Cleopatra’s twins mean?

37. Who was Caesar’s great nephew and legal heir?

38. “It is not good to have too many _____________.”

39. Cleopatra was the living embodiment of ____________.

40. What other famous general brought his troops to Alexandria?

41. Why did Antony flee the battle of Actium?
42. Compare/contrast this video biography with Shakespeare’s Antony and Cleopatra.  To what do you attribute the differences?

Antony and Cleopatra
Multiple Choice

1. _____
The first wife of Antony was a) Cleopatra, b) Alexas, c) Fulvia, d) Iras.

2. _____
Antony married the sister of Caesar a) for love, b) to spite Cleopatra, c) to regain Caesar’s friendship, d) to secure wealth.

3. _____
The play took place in a) Rome, b) Athens, c) Alexandria, d) all of these places.

4. _____
Enobarbus was a friend of a) Antony, b) Caesar, c) Lepidus, d) Pompey.

5. _____
Lepidus was a) fearless, b) foolish, c) brave, d) wise.

6. _____
Antony was a) wounded in battle, b) poisoned, c) killed by Caesar, d) deserted by Enobarbus.

7. _____
Octavia was a) an attendant to Cleopatra, b) sister to Antony, c) wife of Caesar, d) wife of Antony.

8. _____
Pompey entertained the triumvirs a) in his palace, b)at his army camp, c) aboard his galley, d) in his garden.

9. _____
Cleopatra met her death a) by fire, b) by drowning, c) by a dagger, d) by the bite of an asp.

10. _____
Antony committed suicide because a) he was tired of living, b) he thought Cleopatra was dead,   c) he was afraid of the Romans, d) he had been defeated in battle.

11. _____
Caesarian was the son of a) Cleopatra and Julius Caesar, b) Cleopatra and Antony, c) Octavia and Antony, d) Calpurnia and Julius Caesar.

12. _____
Pompey would not allow Menas a) to poison the wine served the triumvirs, b) to talk about Cleopatra, c) to kill the triumvirs while they were drunk, d) to drink too much.

13. _____
Antony challenged Caesar a) to visit Alexandria, b) to declare a truce, c) to torture his messenger, d) to engage in personal combat.

14. _____
Cleopatra had lent Antony a) a crown, b) ships, c) money, d) horses.

Matching:  Use the following names to identify the character described below.

	A. Antony
	I.   Proculeius
	Q.   Fulvia

	B. Caesar
	J.   Thidias
	R.   Charmian

	C. Lepidus
	K.  Menas
	S.    Iras

	D. Pompey
	L.   Euphronius
	T.   Caesarian

	E. Enobarbus
	M.  Soothsayer
	U.   Alexander

	F. Eros
	N.  Clown
	V.   Ptolemy

	G. Scarus
	O.  Cleopatra
	W.  Augurers

	H. Dolabella
	P.   Octavia
	


1. _____
warned Cleopatra of Caesar’s intentions

2. _____
Antony said Cleopatra could trust him.

3. _____
schoolmaster

4. _____
illegitimate son of Julius Caesar

5. _____
Antony’s son

6. _____
afraid to reveal and explain predictions

7. _____
killed himself instead of  his master

8. _____
peacemaker

9. _____
disgraced himself because of a woman

10. _____
tried to convince Cleopatra to desert Antony

11. _____
waged was against Pompey

12. _____
repented for deserting his master

13. _____
pirate

14. _____
died first in book

15. _____
Queen of Egypt

True or False:  Label the following statements as true (+) or false (o). Unless the statement is entirely true, it is false.

16. _____
Antony, Caesar, and Pompey were triumvirs of the Roman Empire.

17. _____
Cleopatra would sometimes angrily attack her messengers.

18. _____
Enobarbus deserted Antony when he married Octavia.

19. _____
 Dolabella warned Cleopatra of Caesar’s plans for her.

20. _____
Scarus was wounded in battle.

21. _____
The prophecy that Charmian would outlive Cleopatra was true.

22. _____
Antony was in love with Octavia.

23. _____
Cleopatra sent a message announcing her death.

24. _____
Caesar hoped to parade Cleopatra through the streets of Rome.

25. _____
Enobarbus hanged himself.

26. _____
The clown brought the poison asps in a basket of figs.

27. _____
If Antony had followed the advice of his soldiers, he would not have been defeated in a fight at sea.

28. _____
Pompey was slain by one of Caesar’s soldiers.

29. _____
Antony’s brother and Fulvia conspired against Caesar.

30. _____
Eros prevented Cleopatra from stabbing herself.
31. _____
Caesar promised Cleopatra anything she desired if she would either kill Antony or drive him out of Egypt.

32. _____
At the end of the play all the major characters were dead.
33. _____
Euphronius, at the request of Antony, asked Caesar to let Antony rule Syria.

34. _____
Antony and Cleopatra had no children.

35. _____
Cleopatra begged Caesar to permit the Egyptian crown to descend to her heirs.

36. _____
Cleopatra and Antony were separated after death.

Quotations:  Tell whom the quotation describes.

37. _________________________
Age cannot wither her, nor custom stale her infinite variety.

38. _________________________
If beauty, wisdom, modesty can settle the heart of Antony, she is a blessed lottery to him.

39. _________________________
If thou dost play with him at any game, thou are sure to lose; and, of that natural luck, he beats thee ‘gainst the odds; thy lustre thickens when he shines by. 

40. _________________________
She hath pursued conclusions infinite of easy ways to die.

Who said this?

41. _________________________
I have lived in such dishonour that the gods detest my baseness.

42. _________________________
My salad days, when I was green in judgment, cold in blood.

43. _________________________
Celebrity is never more admired than by the negligent.

44. _________________________
‘Tis better playing with a lion’s whelp than with an old dying one.

45. _________________________
No grave upon the earth shall clip in it a pair so famous.

46. _________________________
Give me my robe, put on my crown, I have immoral longings in me.

47. _________________________
She looks like sleep, as she would catch another Antony.

48. _________________________
He at Phillippi kept his sword e’en like a dancer, while I struck the lean and wrinkled Cassius; and twas I that the mad Brutus ended. He alone dealt on lieutenantry and no practice had in the brave squares of war.

49. _________________________
He calls me boy, and chides as he had power to beat me out of Egypt. My messenger he hath whipped with rods; dares me to personal combat.
Bonus:  What is the proper way to punctuate lines of poetry.  Take one of the quotations above and punctuate it properly.  (You will need your playbook for this.)
Explain the following quotations.
1. But you shall find that band that seems to tie their friendship together will be the very strangler of their amity. (Enobarbus)

2. I’ll never follow thy paled fortunes more. Who seeks, and will not take when once ‘tis offered, shall never find it more. (Menas)
3. To be furious is to be frighted out of fear, and in that mood the dove will peck the estridge, When valor preys on reason, It eats the sword it fights with.  I will seek some way to leave him. (Enobarbus)

Who said this?

1. _________________________
  This foul Egyptian hath betrayed me! Hast sold me to this novice.
2. ________________________
I will eat no meat; I’ll not drink, sir; I’ll not sleep neither. This mortal house I’ll ruin. … I will not wait pinioned at your master’s court nor once be chastised with the sober eye of dull Octavia.

The characterization of Julius Caesar in Shaw’s Caesar and Cleopatra and in William Shakespeare’s The Tragedy of Julius Caesar
Constructed Response
Shaw’s Caesar:  Shakespeare’s Caesar
Compare and Contrast

In both plays, we noted the playwright’s interpretation of the character of Julius Caesar. Compare/Contrast Shaw’s and Shakespeare’s characterizations of Julius Caesar. Use two specific examples from the plays for each character.

Constructed Response Rubric

4- Successfully explains the similarities and differences of Shaw’s and Shakespeare’s characterizations of Julius Caesar. Uses two examples for each character.

3- Explains similarities and differences satisfactorily but with one example.

2- Explains similarities and differences in a limited fashion – OR – Explains one character and gives examples. Has gaps in understanding

1- Does not explain similarities and differences and does not contain examples. Mostly incorrect.

Constructed Response
Antony and Cleopatra

Interpretation of a Play

1. Plays rely on more than just the written word. Use information from Antony and Cleopatra to answer the following questions. Use specific examples from the play to form your answer.

a. Define the conflict and the mood of this play.

b. Choose a character and explain how you would express your interpretation of this character in light of the conflict and mood of play.
Constructed Response Rubric

4- Addresses all parts of the question completely and insightfully, uses descriptors for organization.

3- Addresses the question satisfactorily, understanding generally major concepts, uses some descriptors for organization.

2- Addresses question, but with gaps in understanding and in use of descriptors for organization.

1- Addresses question minimally, completing only a small part, and without descriptors or organization.
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